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Foreword
Glossary
Executive Summary
1. Introduction


This guide seeks to explain the relevance of Spiritual, Moral, Social and Cultural (SMSC) issues for the Further Education (FE) sector and learner development, and provide support on how to develop and plan effective and appropriate SMSC provision in further education. 
It is intended for people responsible for the planning, delivery, monitoring and assessment of provision to promote the SMSC development of learners in further education including governors, senior managers, staff, student support managers, and personal tutors. 
The main focus of this guide is on provision for 14-19 learners in college, work-based learning and offender learning settings. However it is also relevant for the provision for older learners, and the advice and examples of good practice here can be adapted.
The role of SMSC issues in further education is considered to be an important element of the development of learners. Despite its long history – it first appeared in the 1944 Education Act – the integration of SMSC issues into learning provision remains ad hoc across the FE sector as there is no statutory duty to promote it. In broad terms further education has an over-arching responsibility to respond flexibly to national and local circumstances, the needs of learners, and the pressures exerted by key partners and stakeholders. More specifically, a number of major developments and conditions influence the growing importance of SMSC issues:
· All FE institutions when undertaking self-assessment must have regard to the requirements of the Every Child Matters (ECM) Agenda. Here effective SMSC provision through curriculum, enrichment and student support services can contribute to all five ECM outcomes, particularly by, for instance, promoting spiritual and moral well-being, providing opportunities for young people to develop positive relationships within the institution, addressing issues around anti-social behaviour, bullying, tolerance and discrimination, and enabling young people to achieve social and personal development  Recent guidance from the  National Institution for Health & Clinical Excellence (NICE, 2009) emphasises the important role which schools and colleges  have in promoting the social and emotional well-being of young people.
· The 2009 Ofsted Common Inspection Framework (CIF) contains specific references to SMSC provision and inspectors will now include the extent to which learners develop personal and social skills (including, spiritual, moral and cultural aspects), relevant knowledge which contribute to their economic and social well-being, understanding of community cohesion issues, support to promote equality and recognise diversity, and enrichment activities, such as work experience in their assessments. Importantly, SMSC now falls within the assessment of equality and diversity, and is a limiting grade on overall college assessments.
· There is now acceptance that debate and discussion about how best to promote community cohesion amongst learners, especially  young people, must embrace issues of citizenship, faith and belief, and the cultural, religious and political literacy necessary for life in a pluralist, multi-cultural society. FE providers now have an obligation to contribute to local community cohesion and are required to work with and consult, inter alia, faith communities as significant local stakeholders. In fact, the role of FE providers in local communities is increasingly not just as vehicles for learning but employment, partnerships and the local economy. Links with local faith communities and further education provision that embraces SMSC issues can contribute significantly to the recruitment and retention of learners from black and minority ethnic (BME) and other ‘hard to reach’ groups, and the development of cohesion within the provider community.
· The Single Equality Bill will extend the existing duties to promote equality and prevent discrimination by gender, race and disability to cover age, sexual orientation, religion or belief, pregnancy and maternity, and gender reassignment. This duty will require public bodies to have due regard to the need to eliminate discrimination, harassment, victimisation and any other conduct prohibited under the Bill, to advance equality of opportunity and to foster good relations across all these protected characteristics.
· Both the Foster Report (2005) and the White Paper (2006) challenge a narrow skills-based approach to FE and emphasise the importance of colleges (and learning providers generally) as drivers of social justice and equality, embracing all aspects of diversity within their communities, and recognising social inclusion and the promotion of values, attitudes and knowledge required by society from its citizens as part of a colleges’ mission, alongside the development of practical skills and knowledge required for employability. Importantly, adopting a pro-active approach to SMSC provision is also seen as consistent with the educational and economic mission of colleges and the views of learners.

· The Nuffield Review of 14-19 education and training (2009) argues for an approach that emphasises the preparation of all young people for their futures as citizens and employees through: the knowledge and understanding required for the ‘intelligent management of life’, competence to make decisions about the future in the light of changing economic and social conditions, moral seriousness with which to shape future choices and relationships, and a sense of responsibility for the community.
· The role of SMSC in recognising the learner voice is also a major driver. By providing opportunities for SMSC learning, institutions are responding to the views of learners themselves; for instance, research suggests that learners believe that Values, Beliefs and Faiths (VBF) are important in their own lives and that FE providers and workplaces should provide support and services for students and trainees who hold different VBF (fbfe, 2007). In a general sense, then, cultural and faith awareness is starting to emerge as an essential soft skill required by many employers.
This guide is divided into the following sections:

· Section 2 provides the context for this guide covering a range of issues including SMSC in schools. ECM and Ofsted’s CIF, equality and diversity, and community cohesion.
· Section 3 details the major characteristics of SMSC development relevant for the FE sector including information on the core attitudes and strands of SMSC agenda.

· Section 4 shifts focus and presents the key aspects of developing and planning SMSC provision in FE organisations.

· Section 5 continues with the practical focus of this guide and details a number of case studies of how SMSC support has been developed and delivered in the FE sector.
· Section 6 outlines the major Ofsted assessment criteria that need to be considered by providers and how the SMSC agenda is linked to the wider equality and diversity assessment framework for providers.
· Section 7 has a list of additional resources and information for learning providers.
· The Annexes have examples of audit frameworks for organisations, a checklist for senior management, and a list of references.
2. The wider context for SMSC support


Schools and current FE provision

A range of policy drivers and programmes exist in schools to support the SMSC agenda, such as PSHE, RE, SRE, SEAL and Citizenship. But the FE sector’s approach to SMSC is more ad hoc and fragmented due, in part, to the absence of any statutory requirement. In fact, Ofsted and equality and diversity legislation requirements have typically influenced SMSC support in FE providers, although more resources are now available (See Section 7). It is important to note that the level of support within the different SMSC strands is not uniform – for instance, there has been some post-16 Citizenship support funded by DIUS/DBIS which supported some colleges in making provision for aspects of students’ needs in the areas of social and cultural development. Support for the FE sector on spiritual and moral development has often been largely left to faith-based organisations working with the statutory sector. For instance, the National Council of Faiths and Beliefs in FE) has collaborated with the LSC to produce a two handbooks on multi-faith chaplaincy (fbfe, 2005 ,2007).Nevertheless there remains some ambiguity over the role of spiritual and moral aspects of SMSC among some senior managers in the FE sector.
Every Child Matters

Every Child Matters (ECM) and the Children’s Plan have placed new emphasis on the need for both schools and colleges to provide for the pupil/student as whole person. SMSC development helps towards achieving ECM outcomes in all five ECM objective areas. (See section 3). However, it is important to note that there remains some confusion surrounding SMSC development as it is often regarded as additional or separate to ECM rather than constitutive of it. The lead here should be taken from Ofsted’s inspection framework and handbook (see below).
Ofsted Common Inspection Framework
The Post-16 Common Inspection Framework (OFSTED, 2009) confirms that colleges will be inspected on their provision for students’ spiritual, moral, social and cultural development. The current framework is both a subtler and more substantial tool than previous versions with SMSC and related areas in particular enjoying new prominence. In fact, Ofsted’s 2009 inspection criteria now includes a limiting grade for equality and diversity measures, which will impact on overall inspection grades (see Section 6).
Community cohesion 

Community cohesion is now a significant government priority involving collaboration across several government departments. Recent publications from DIUS/DBIS have confirmed ministers’ view that FE has an important role to play in promoting cohesion both within FE establishments and beyond (ref?). A cohesive community is defined by DCLG (2007) as an environment where:
· There is a common vision and sense of belonging for all;
· The diversity of people’s backgrounds and circumstances are appreciated and positively valued;
· Those from different backgrounds have similar life opportunities; and 
· Strong and positive relationships are developed between people from different backgrounds.
For the FE sector this means providing an environment that understands, values and meets the needs and aspirations of all individuals regardless of their ethnicity, background, faith or beliefs. Put differently, promoting the SMSC development of students has an important contribution to make by developing positive relationships through learners’ understanding of themselves and others in a diverse society. For this to happen students and staff need to be provided opportunity and resources to meet, talk, reflect and learn about the sort of society that will benefit all its citizens. Establishing a clear college mission and ethos is therefore of primary importance. 
Equality and diversity

A new Equality Bill will be introduced in 2010, which will include a Single Equality Duty to replace the current race, disability and gender duties, and also cover gender reassignment, age, sexual orientation and religion and belief. This will provide a clearer and more streamlined equality law framework which produces better outcomes for those who experience disadvantage. 
The Equality Bill will support wider work to promote equality. Therefore, it is important to get right – and making known and visible – FE providers commitment to equality and diversity. In fact, recent guidance for further education on equality and diversity demonstrates the need for institutions to be mindful of existing and emerging strands. Alongside gender, race, and disability awareness colleges should be working towards engagement with age, sexual orientation, religion or belief, pregnancy and maternity and gender reassignment (LSC/LSIS, 2009). 
The needs of Young people 
In response to a Unicef report (2007), the Children's Commissioner for England, Professor Sir Al Aynsley-Green, commented: ‘We are turning out a generation of young people who are unhappy, unhealthy, engaging in risky behaviour, who have poor relationships with their family and their peers, who have low expectations and don't feel safe.’ Two recent studies demonstrate the need for educators in particular to attend to the whole learner.  The Nuffield Review of 14-19 Education and Training, England and Wales (2009) sets out six markers illustrative of what an educated 19-year-old should look like in the present day: intellectual development, practical capability, community participation, moral seriousness, pursuit of excellence, and self-awareness. In addition, the Strategy Unit at the Cabinet Office (2009) highlight the importance of ‘soft skills’ for young people and their role in helping them gain access to higher education and the professions. In fact the report highlights that an exemplary academic record is no longer a guarantee of success and schools and FE providers nowadays need to provide a rich experience for young people that goes beyond qualifications and that helps them to build up a CV of soft skills …The Panel believes that there needs to be greater and more coordinated support for young people, regardless of background, in order to develop the wider skills and capabilities.’ Both these reports highlight the central role SMSC support can play in the development of young people.

3. What is SMSC development?


Core attitudes

As an acronym SMSC has a long and complex history. A version of the phrase first appeared in the 1944 Education Act. It was then set down in its present form by the 1988 Education Act as the second aim of the National Curriculum: ‘The school curriculum should aim to promote pupils' spiritual, moral, social and cultural development and prepare all pupils for the opportunities, responsibilities and experiences of life.’ At a time when schools and further education are in many ways drawing closer together (14-19 changes, Diplomas) a greater degree of commonality between the sectors – in terms of educational vision and language – may be considered both justifiable and timely. Three core attitudes or dispositions are considered essential for good learning across all practical, cognitive and SMSC areas: self-awareness, respect for all, and open-mindedness.  Within each of these areas a number of support areas for learners can be identified. For example, under the first core area (self-awareness) learners’ should:

· Feel confident about their own views, beliefs and identity and in sharing them without fear of embarrassment or ridicule;
· Develop a realistic and positive sense of their own spiritual, moral and social ideas;
· Recognise their own uniqueness as human beings and affirm their self-worth;
· Become increasingly sensitive to the impact of their ideas and behaviour on others; and
· Recognise their own ignorance and prejudice.
Under the second area (Respect for all) learners’ should:

· Develop skills of listening and a willingness to learn from others, even when others’ views are different from their own;
· Be ready to value difference and diversity for the common good;
· Appreciate that some beliefs are not inclusive and be able to consider the issues that this raises for individuals and society;
· Be prepared to recognise and acknowledge their own bias and prejudices; and
· Be sensitive to the feelings and ideas of others.
Finally, for open-mindedness learners’ should:

· Be willing to learn and gain new understanding;
· Engage in argument or disagree reasonably and respectfully (without belittling or abusing others) about spiritual, moral, social and cultural questions;
· Be willing to go beyond surface impressions; and
· Distinguish between opinions, viewpoints and beliefs.
These can be structured for FE providers in the form of a checklist (also see Section 4 for planning in an organisation).
Spiritual development 

Spiritual development is understood here as covering two main areas: the first is religion and belief literacy in preparation for life and employment in a multi-faith, multi-belief society; the second covers the development of an informed, coherent personal worldview. Definitions of spiritual development have proved difficult and often controversial. According to Ofsted (1994) spiritual and moral development refers to how individuals acquire personal beliefs and values and behave as a result. Other definitions of spiritual development include emotional aspects of human being, such as feelings and emotions (ref 1993). For spiritual development several issues need to be considered relevant for learners:
· Discussing and reflecting on key questions of meaning and truth such as the origins of the universe, life after death, good and evil, beliefs about God;
· Learning about and reflecting on important concepts, experiences and beliefs that are at the heart of religious and other traditions and practices;
· Developing personal views on religious and spiritual issues and the capacity to respond to questions of meaning and purpose;
· Valuing relationships and developing a sense of belonging;
· Developing imagination and curiosity about life;
· Recognising that knowledge is bounded by mystery;
· Appreciating a sense of wonder at the world in which we live; and
· A developing understanding of feelings and emotions which causes us to reflect and to learn.
Moral development

According to Ofsted (2004) learner moral development is understood as building a framework of moral values which regulates their personal behaviour and understanding society’s shared and agreed values. A number of issues need to be considered for moral development for learners:

· Consideration of what is of ultimate value, including issues of right and wrong;
· Developing an understanding of ideas such as justice, honesty and truth;
· Reflection on the sources of moral thinking (religious and non-religious);
· Exploring the influence of family, friends and the media on moral choices; and
· Developing the ability to apply spiritual and moral insights into significant social, moral and political issues, both for individuals and communities.
Social development 

Social development involves learners working effectively together and participating successfully in the community as a whole; that is, the development of the skills and personal qualities necessary for living and working together and functioning in a diverse society. It also involves growth in knowledge and understanding of society, including roles, people, institutions, and principles. Social development covers the development of the inter-personal skills necessary for successful relationships - the quality of our relationships helps define the kind of people we are and, ultimately, the kind of world we live in. Our capacity to participate effectively in social life is crucial to our well-being and that of the communities we belong to. These communities are defined not only by the spaces we live in but also by the prevailing ideals and values and by the codes and structures for living together. This was stressed in the 1999 inspection handbook with its emphasis on how well schools ‘encourage pupils to take responsibility, show initiative and develop an understanding of living in a community.’ These ideas are also repeated in the 2003 inspection handbook, which states that ‘pupils who are socially aware adjust appropriately and sensitively to a range of social contexts. They relate well to others and work successfully as a member of a team. Older pupils share their views and opinions and work towards trying to reach a sensible solution to problems. They show respect for people, living things, property and the environment.’ Successful social development includes:

· Understanding the importance of core British values and social ideals, including social justice, political equality, tolerance, human rights, respect for the rule of law, commitment to dialogue and understanding; 
· Valuing diversity in society and engaging in issues of truth, justice and trust; 

· Considering the importance of rights and responsibilities and developing a sense of conscience;
· Developing an awareness of environmental issues and the importance of climate change;  

· Reflection on the role and value of leadership and volunteering (environmental or local history projects, clubs and visits, community action, student council); and
· Encountering challenging and unfamiliar contexts – such as residential and community-based work, work-related learning and working with professionals and experts. 

Cultural development

Cultural development covers learners’ understanding their own culture and other cultures in their town, region and in the country as a whole. It is about understanding cultures represented in Europe and elsewhere in the world, and feeling comfortable in a variety of cultures and being able to operate in the emerging world culture of shared experiences provided by television, travel and the internet; that is, understanding that cultures are always changing and coping with change. Promoting learners’ cultural development is intimately linked with learning providers attempts to value cultural diversity and prevent racism.

Ofsted’s (ref?) definition recognises that learners need to understand their own culture. This gives them a sense of identity and a language with which to communicate, receive and modify the shared values of the culture. Therefore, cultural development must go beyond just learning the norms and skills of a group of people; it also involves understanding the processes of cultural development and change and an appreciation of the inter-dependence of different cultures. Activities of cultural development that need to be considered by learning providers include:
· To enable young people to recognise, explore and understand their own cultural assumptions and values;
· To enable young people to embrace and understand cultural diversity by bringing them into contact with attitudes, values and traditions of other cultures;
· To encourage an historical perspective by relating contemporary values to the processes and events that have shaped them;
· To enable young people to understand the evolutionary nature of culture and the processes and potential for change;
· An understanding of the importance of the arts and creativity in human life; and
· Reflection on the role of performance for building self-confidence and identity – through drama, choirs, orchestras, public speaking, and sports.
Benefits and outcomes for learners

In general terms the benefits to learners from opportunities to experience SMSC activities include the following:
· Spiritual health and well-being gives learners a strong sense of personal ownership of their thoughts and actions. They develop a carefully considered understanding of the world in which they live, of the choices that are available to them, their own attitudes towards the opinions and actions of others and how they wish to conduct their own lives. This builds high levels of self-worth.
· Moral health and well-being gives learners a sense of right and wrong, of the effect their actions will have upon themselves and others, and the ability to stand by their decisions in the face of criticism, ridicule or opposition. This builds high levels of self-confidence and determination.

· Social health and well-being gives learners an understanding of their roles as members of an interactive and complex society, the ability to build and maintain sound relationships, an understanding of how they can contribute to the well-being of others and the enthusiasm to improve society for the common good. This builds a strong sense of responsibility. 

· Cultural awareness and understanding gives learners an appreciation of traditions and values, the ability to participate in group activities and enjoy leisure pursuits. This builds a strong sense of belonging 

Specifically, as highlighted by ECM a number of outcomes for the learner can be achieved under the five main areas of achievement for learners: 
· Enjoy and achieve: develop a positive sense of their own identity [spiritual development]; and use their imagination and creativity to develop new ideas [cultural development]

· Stay Safe:  identify the dangers in new and different choices in a changing technological world [social development]; and develop skills, such as negotiation and assertiveness, to resist unhelpful pressures [spiritual development]

· Be healthy: how to look after their physical, emotional and sexual health [spiritual development]; that they can and should make positive choices [moral development]; and the consequences that some decisions might have on their health and that of others [moral development].
· Make a positive contribution: understand the multiple roles individuals play [spiritual and moral social development]; develop the skills and strategies to form effective relationships in a variety of roles [social development]; know how to make a difference in a group, community or society [social development]; and know how to work effectively with a range of people of diverse cultures and backgrounds [social development].
· Achieve economic well-being: understand the qualities and skills needed for adult and working life [spiritual and social development]; handle uncertainty and respond positively to change [spiritual development]; understand about the global economy [social development]; and manage their own money [social development].
4. Developing and planning SMSC provision


Creating an organisational ethos  

Effective SMSC provision is as much about the culture and values of an organisation as it is about the education provision or services offered. Therefore, the support of senior management is critical for successful activity in this area.  In general terms senior managers need to foster an organisational culture in which a learner’s SMSC development can flourish; an environment that supports a respect for difference, responsibility, openness, honesty, creativity and new ideas. More specifically, they need to:

· Understand what SMSC involves and have a clear vision for taking it forward.

· Establish a definition of SMSC for the organisation that is inclusive and acceptable to all including individuals who have faith and those who have none. 

· Establish an organisational development plan that sets out priorities, timings, milestones, staffing, staff development, resources and lead responsibility for SMSC.

· Recognise that a learners’ SMSC development will be influenced by what the organisation stands for and almost every thing the organisation does.

Typically, effective SMSC learning takes place in organisations that reflect a number of fundamental values by, for example, valuing positive relationships, challenging prejudice and discrimination, and encouraging everyone (staff, learners and members of the wider community) to play a part in creating an ethos of openness and trust; a belief that education and training is not simply about gaining knowledge and skills but also about the personal development of each individual to their fullest potential; and listening to the 'voice' of every learner through representational structures, such as forums, councils and committees to give them a sense of ownership and belonging to the organisation.
Involving everyone
Different groups, at all levels, must be part of decision making in the organisation in relation to SMSC provision. For example, in the case of learners, communicating, negotiating and representing the views of others are valuable social and cultural experiences. Regular feedback from senior management is also vital so that everyone understand the basis for decisions and why things are not always possible. Families and carers as well as the wider community all contribute, in various ways, to a  learners’ SMSC development and  should be  actively  involved in the life of the organisation where appropriate. The values of SMSC need to be reflected in the day-to-day experiences of staff and learners, and staff development and training should be used to raise awareness of the value of SMSC development for helping to improve learner motivation, achievement and sense of belonging to the organisation.

Creating a policy for SMSC

Creating a policy for SMSC - setting out the ethos, aims, programmes and activities – is  a good way to engage staff, learners and other stakeholders. As a starting point, organisations need to agree a basic set of values and rules by which they work, such as showing commitment to respect for all and concern for justice for everyone, and recognising the importance of establishing and maintaining trust.

A commitment to the SMSC development of every individual (staff and learners) should be at the heart of any policy, along with an emphasis on providing challenging and enjoyable experiences. The policy should identify everyone involved (staff, young people, external contributors, community and other organisations and stakeholders) and indicate their possible roles. Crucially, learners should play a leading role in the process of developing the policy, which needs to be regularly reviewed and updated; in fact, a Learner Involvement Strategy should be clearly linked to the SMSC agenda. 

The SMSC elements of a person’s development are interrelated.  Each area is valuable in its own right however it is important to recognise that there is much over lap between them and that a coordinated and planned approach across the organisation will be required. 

Role of leadership and management

The successful development of SMSC provision will depend on the support of key staff members. Staff with sufficient seniority and experience to lead development in this important area should be appointed to coordinate and lead SMSC work. It also helps if they are interested in developing a specialism in this area.

SMSC provision should be developed across the entire organisation but it can also be helpful to build experience and practice with a small number of enthusiastic staff. In the longer term, it may be necessary to establish a dedicated SMSC ’team', made up of staff and others who support and develop activities (including external contributors). Experience suggests that when developing effective SMSC provision, starting small and building up incrementally is an effective way forward.  

Staff development and training

Staff development for SMSC is about gaining interest in, and acceptance and adoption of, effective practice. All staff will already have some of the skills and experience needed to support the SMSC development of a learner. But it is useful to start by identifying individuals’ understanding of SMSC issues and then build on this by focusing on developing specific new areas of knowledge and skills. This is easily done (in a team discussion, individual review meetings or through questionnaires) through considering two main dimensions:

· Understanding SMSC and why learner involvement is central to its success. Do staff share a common understanding? 

· Working with young people in a facilitative way. Do staff have the knowledge and skills they need to engage learners? Do they allow learners to lead activities where possible? 

When identifying staff development needs, it is important to consider senior and middle managers, as well as those working directly with learners. They need to understand: the different types of activities, programmes and services for SMSC development and how each staff member can contributes to the SMSC development of learner. They also must be made aware of SMSC policy formation and organisational development and the people and resources allocated to the activity.

Staff development programmes

The aim of staff development is to motivate staff and enable them to work effectively and confidently.

Staff development for SMSC can involve a combination of training sessions and development processes, depending on the time available and the expertise and preferences of staff. Short, focused training sessions - even as part of meetings - can help to raise awareness or develop a specific skill. However, longer-term developmental processes that support individuals as they gain knowledge, skills and confidence (for example through coaching, mentoring, modelling or shadowing) may also be needed. Importantly, staff should be involved in planning their own programme of training and/or development for SMSC, based on their identified needs. The following practices have worked particularly well for SMSC staff development:

· Team-based development process where more experienced staff are asked to coach or mentor staff who are new to  this area of learning; 
· Active learning through encouraging staff to contribute ideas, do something practical and get involved in SMSC related activities; 

· Modelling  approach which focuses on identifying individual staff members’ interests (for example communication skills, strategies for handling controversial issues, understanding different faiths and beliefs) and enabling them to gain the knowledge and skills they need to work with learners;  

· Informal staff development  using existing meetings to supplement formal training sessions; and  

· Building on enthusiasm from both staff already involved in SMSC work and learners.

5. Approaches to delivery and case studies

Overview

The previous sections highlight several issues in relation to the context, development and delivery of SMSC activity. What these sections mask are the actual methods and outcomes of how this activity has been promoted. Accordingly, it is useful to go beyond the arguments and theory and focus on some actual approaches. ? case studies are presented below.

	Provider name
	     

	Contact person
	     

	Briefly outline the SMSC activity in your organisation
	

	How were students/learners involved in this SMSC activity?
	     

	Why have you promoted this SMSC activity in your organisation?
	     

	What was the timeframe and main outcomes of this activity in this area? 
	     

	Were there any difficulties in implementing this activity?
	     

	What lessons did you learn? 
	     

	Additional comments
	     


6. Assessment

Undertaking an audit is a useful starting point for reviewing an organisation’s SMSC provision – for instance, it gives everyone involved an opportunity to discuss and agree priorities. It should involve all staff and learners as well as contributors and members of the wider community involved in aspects of SMSC provision where appropriate and should cover at least six areas (leadership and coordination, resources and management, provision and assessment, staffing, monitoring and evaluation, and wider community involvement). For each of these areas a number of audit questions can be posed. For example, under ‘Leadership and coordination’ it is important to understand the organisation’s vision. Similarly, for ‘Wider community involvement’ identifying key stakeholders involved in the SMSC agenda is important (see Annex 1 for a full breakdown of audit areas and questions). It is also be important to benchmark the organisation in terms of SMSC issues. Annex 2 has a benchmarking template for organisations.

TBC

7. Resources and other information
NEED ONE SENTENCE DESCRIPTION OF EACH

· Getting started with post-16 citizenship (LSIS, LSN, 2009)

· Moving forward together: citizenship learning for community cohesion (LSIS, LSN, 2009)

· Agree to disagree: citizenship and controversial issues (LSIS, LSN, 2005)

· Whole People Matter: The importance of continuing the spiritual, ethical, social and cultural of each learner (Methodist Church, 2003)

· Learning to be Safe Together: A toolkit to help colleges contribute to the prevention of violent extremism (BIS, 2009)

· Making Space for Faith: values, beliefs and faiths in the learning and skills sector. A report on the national enquiry into opportunities for spiritual and moral development in further education (NEAFE/CEL, 2007) 

· Faiths and Further Education: A Handbook (Towards a Whole-College Approach to Chaplaincy for a Pluralist Society (NEAFE/LSC, 2005)

· Multi-Faith Chaplaincy: A Guide for Colleges on Developing Multi-faith Student Support (NEAFE/LSC, 2007)

· Welcome to Chaplaincy: A Training Programme for Multi-faith Chaplaincy in the Further Education Sector (fbfe, LSC, 2008)

· The Student Experience: Evaluation Toolkit: establishing a positive FE college ethos, supporting values, beliefs and faiths (Southwark Diocesan Board of Education, 2009)

These documents, alongside many others, can be accessed on the new Excellence Gateway SMSC portal from April 2010.
Annex 1: Audit frameworks for organisations
Two Audit frameworks are provided here for organisations. The first provides a more general set of prompts; the second allows benchmarking of an organisation over a time period. These may be adapted in line with the questions highlighted in Annex 2.
	Audit areas
	Audit questions

	Leadership and coordination
	· What is our organisation's vision for SMSC development? 

· How is senior management promoting this vision to the organisation and the wider community? 

· Who is responsible for leading SMSC development? 

· Are targets for SMSC education included in the organisational development plan? 

· What does our public documentation say about SMSC? 

· Who coordinates SMSC activities? 

· Who is in the SMSC team? (staff, external contributors, others) 

· Who is involved in making decisions about SMSC? 

· What structure and mechanisms do we have in place to enable staff and young people to take part in decision making?

	Resources and management


	· What resources are there for SMSC? 

· How are resources allocated? 

· How are resources identified? 

· Are there new resources that would be helpful for SMSC and how are these selected?

	Provision and assessment


	· What kind of activities do we already do that contribute to SMSC? 

· What kind of provision do we want to make in the future for SMSC learning in this organisation and in the wider community? 

· What size and scale of programme do we want to develop? How many young people will we work with on SMSC programmes? 

· What kind of SMSC activities and programmes do our young people need? 

· How are SMSC opportunities, objectives and actions in the learning framework being addressed? 

· Are there any barriers to young people taking part in SMSC activities that we need to address? 

· How will we and young people know they are learning and achieving? 

· How will SMSC achievement be recognised?

	Staffing


	· What skills and expertise do staff have that can contribute to SMSC? 

· How are we going to support and develop our staff's SMSC expertise? 

· How will we ensure that there is time and space for SMSC development? 

· What can we learn from other organisations involved in providing SMSC?

	Monitoring and evaluation


	· How are we going to monitor our SMSC provision? 

· How will we evaluate SMSC? 

· How will we involve young people in monitoring and evaluation?

	Wider community involvement


	· Who else can be involved in SMSC from the wider community? 

· What links can we build on with external contributors and organisations to support our programme of SMSC? 

· How are we communicating with others about our SMSC programme and achievements?


TO BE ADAPTED

This checklist is one of a series of tools designed to help you reflect on your general progress towards embedding the principles of SMSC and achieving them in practice. Each statement is a positive indicator. An honest response to each indicator can help you see how your progress is having an impact and identify areas where you can make improvements.  It can be adapted to suit the particular purposes and situation of your organisation
Use the ‘traffic lights’ in the right hand columns to record where you consider your organisation to be in relation to each indicator.  Broadly speaking, red can indicate that you have not made any progress and need to, amber that you have made some progress but there is some way to go, and green that you are in a strong position (though of course improvements are always possible.

	 
	
	red
	 amber
	 green

	
	Vision and leadership
	
	
	

	1
	 The organisation has a clear vision for equality and diversity, linked to its mission and values, supported by policies and schemes, and with targets and identified responsibilities.
	 
	 
	 

	2
	Managers/senior managers and HR  raise or discuss equality and diversity frequently and systematically in relation to the strategic goals of the organisation.
	 
	 
	 

	3
	There have been business benefits as a result of promoting equality and diversity over the past three years.
	 
	 
	 

	4
	There is partnership working with diverse local communities. (Not sure if this applicable? ) 
	 
	 
	 

	5
	Advocates for equality and diversity promote them effectively in all areas within the organisation.
	 
	 
	 

	6
	 Staff agree that all managers are committed to equality and diversity.
	 
	 
	 

	 
	Staff
	
	 
	 

	7
	At all levels our workforce is representative of the communities we serve.
	 
	 
	 

	8
	Recruitment practices aim to improve diversity imbalances in the workforce.
	 
	 
	 

	9
	Information is collected on all aspects of diversity. It is regularly reviewed and used effectively.
	 
	 
	 

	10
	All people across the organisation are aware of and understand their duties and responsibilities with regard to equality and diversity and take observable, practical measures to fulfil them.
	 
	 
	 

	11
	Everyone can be themselves at work without fear of being negatively judged by others.
	 
	 
	 

	12
	Staff are aware of possible prejudices they may hold and how to ensure they do not affect others: they treat everyone with dignity and respect.
	 
	 
	 

	13
	Staff say they are comfortable managing the different requirements of diverse groups.
	 
	 
	 

	14
	All staff undertake equality and diversity training during induction and receive regular relevant updates throughout their employment.
	 
	 
	 

	 
	Policies, procedures and practice
	
	 
	 

	15
	Equality and diversity is routinely considered from the outset when developing new and reviewing existing policies, procedures and practices.
	 
	 
	 

	16
	Policies and procedures are in place to support the organisation’s equality and diversity vision and aims.
	 
	 
	 

	17
	When people are unhappy with policies, procedures and practices they raise their concerns and are listened and responded to, and the appropriate action taken.
	 
	 
	 

	18
	A diverse range of individuals is involved in developing, reviewing and assessing the impact of policies, procedures and practices in terms of equality and diversity.
	 
	 
	 

	19
	There are forums for people to pursue their interests in different equality strands.
	 
	 
	 

	20
	Positive images of people from diverse backgrounds are reflected in our marketing.
	 
	 
	 

	21
	There are role models of people from diverse backgrounds throughout our organisation.
	 
	 
	 

	22
	Our learner population reflects the diversity of the communities we serve. (This is not applicable) 
	 
	 
	 

	23
	Equality and diversity are considered in the development of course curricula and in delivering teaching and learning (this is not applicable) 
	
	
	

	24
	We regularly work with organisations that promote equality and diversity to improve our profile and encourage new people to join our organisation.  .
	 
	 
	 

	25
	We recognise and inform members of events such as: Black History Month; Christmas; Eid; Holocaust Memorial Day; International AIDS day.
	 
	 
	 

	26
	Everyone agrees that our services and facilities are inclusive.
	 
	 
	 

	 
	Collecting and using information
	
	 
	 

	27
	Qualitative and quantitative equality and diversity data on staff and learners are routinely collected, analysed and published.
	 
	 
	 

	28
	Equality and diversity data are integral to self assessment and quality improvement processes.
	 
	 
	 

	29
	Information on equality and diversity is regularly reviewed and used effectively to inform planning and to set equality targets and priorities for improvement.
	 
	 
	 

	30
	The views of staff and learners from diverse backgrounds are routinely sought and feedback given to them.
	 
	 
	 

	31
	 Information is gathered and used effectively to inform equality impact assessments.
	 
	 
	 

	 
	Review and evaluation
	
	 
	 

	32
	All equality and diversity related targets and objectives are reviewed on a regular basis.
	 
	 
	 

	33
	The outcomes of evaluation feed directly into HR and  strategic planning and self assessment.
	 
	 
	 

	34
	Staff, people who use our services, employers and partners such as organisations that promote equality and diversity are aware of and contribute to our progress towards equality and diversity.  
	 
	 
	 

	
	Member Engagement 
	
	
	

	35
	The organisation has a  processes by which the Board and members are encouraged to embed the principles of equality and diversity
	
	
	

	36
	A Board profile that reflects (national community) in terms of equality and diversity
	
	
	

	37
	Inclusive language is proactively fostered at all times when engaging with members .
	
	
	

	38
	Does the organisation support its members or member organisations in their own promotion of  equality of opportunity. 
	
	
	

	39
	Does the organisation showcase equality and diversity at member events. 
	
	
	


Annex 2: Activity Senior managers’ questionnaire 

This is a list of things that managers can do to support SMSC within their organisations. Place a tick against each statement in the column that best reflects where you think you are.

	Do we….
	Don’t do this at all


	Do this to some extent, but need to do more         
	Do this well

	Really understand what SMSC education is all about? 


	
	
	

	Make public positive statements to staff, learners and visitors about the value of  SMSC?


	
	
	

	Give strong support to those organising  SMSC activities  by, for example, attending events?


	
	
	

	Allocate sufficient resources and time to any  SMSC programme to allow for staff development and planning? 


	
	
	

	Have a committed coordinator of  SMSC across the organisation with time allocated to the task


	
	
	

	Have in place a policy outlining the aims and vision for SMSC within the organization?


	
	
	

	Enable extended  SMSC activities to take place off-timetable and to include visitors from the community and other education/training organizations?
	
	
	

	Expect there to be strong links between your organisation and members of the community, including minority groups and representatives of different faiths?
	
	
	

	Continue to support SMSC activities even when things have gone may be difficult ?
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This section details the major characteristics of SMSC development relevant for the FE sector. It covers:





The core attitudes that comprise the SMSC agenda


Details on the different strands of SMSC agenda


Checklist for learning providers on what the individual strands of the SMSC agenda involve


Presentation of how SMSC development is linked to ECM outcomes

















This section presents the key aspects of developing and planning SMSC provision in FE organisations. It includes information on:





Creating and organisational ethos for SMSC development;


Outlining the role of leadership and management;


Detailing staff development and training;


Staff development programmes; and 


How to audit existing provision and bench mark for the future.








This section provides the context for this guide on SMSC development for the FE Sector. It covers:





SMSC in current FE provision


Community cohesion and equality and diversity


SMSC and Every Child Matters


SMSC and Ofsted’s Common Inspection Framework


Independent research around 14-19 development 








This section sets out the rationale for this guide on SMSC development for the FE Sector. It covers:





The target audience for the information and resources;


Key drivers influencing the growing importance of SMSC development for learners;


The benefits of SMSC provision for learners, especially young people; and


The main aims of the guide.
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